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Before addressing the theme of this conference, "The Impact of Higher Education on the Development of Community and Society", I feel obliged to return to my notes to the Fundación Santillana, Madrid, which I addressed not so long ago in my capacity as the incoming President of the Club of Rome. The theme is complementary to your own – "Learning for the Future: Education in Favour of Human Dignity"; and I observe that we live in a world which is in a state of rapid transition. We are living in an age of renewal and transformation. And the assumption is that when people renew, they usually take stock of their past failures and past success stories and compare themselves with others. They heighten ethical values and look for renewed hope, new rigour and vigour to do the impossible and not to take "no" for an answer. And usually when people renew, they go back to the "charisma of the founder". And in the case of this meeting I would like to suggest that the founder of renewal, in the length of my knowing him, said in his own words – you said Ihsan Beik – "Understanding the past is sufficiently difficult; understanding the future almost impossible. The past is where we have to seek clues for the future."
 

So I return to the charisma of the founder and welcome this trilogy of continuity, innovation and change.

One of the hallmarks of the 21st century will undoubtedly be the significance of higher education in meeting the challenges facing knowledge-based societies. The aims of higher education can be summed up in a few principles: to turn out committed citizens and professionals, conduct scientific and technical research to advance knowledge, generate and disseminate culture, act as a living memory of the past and radiate a vision for the future, promote creativity and innovation, and provide leadership. In fact, I am addressing the United Nations University Leadership Course on the 13th September: on the relationship between leadership and poverty alleviation – an address, which I hope will become part of their core syllabus.

These aims and functions influence, and are influenced by, politics, economics and social policies. In Arabic we are hampered by the fact that we do not have two distinct words for politics and policies. Here I speak of policies. In enabling the young to cope with the problems of poverty, in identifying new talent and new leadership, I would like to impress the need for civil society to develop an ability to discuss policies, to promote "the noble art of conversation". These policies – political, economic and social – unfortunately, are implied either by dictate of Central Government or assumed to exist in the context of common ethical principles which are ultimately rooted in the phenomenon of life itself. 

I would like to suggest that the ethical mission of the university is gaining ground.  Maybe for the wrong reasons, universities are fast becoming a niche for defending fundamental values and building the social fabric of society. Possibly the niche or maybe even the last redoubt.

I would like to address this point, in this gathering; that is to say, the role of the university in promoting values, essential to building consensus in a divided society.  University education should, in fact, be first and foremost about values; of citizenship and of responsibility:

· "Responsibility before the law;

· responsibility in dealing with the freedom of religion of conscience, as well as freedom of speech and assembly;

· responsibility in participating in decisionmaking, moving from the culture of existing and surviving to the culture of shurah, (i.e., of consultation and participation);

· responsibility in dealing with family rights;

· responsibility in dealing with personal property;

· responsibility in work and free time;

· responsibility in education;

· responsibility in peace; and

· responsibility for the environment".

I think that we can all admit that so far, we have not done enough in 'teaching' values in a divided society.  We have confused the teaching of values with brainwashing or indoctrination.  

We have also been distracted by the market-driven concept that the quality of our graduates – our products – is determined by their credentials, rather than by the value we add.  

Higher education is at the heart of any strategy of building peace and democracy and of development.  It is through education that values, skills and knowledge are instilled in the heart and the mind. These form the basis of respect for human rights, democratic principles, tolerance, mutual cooperation, and appreciation of other cultures.  

The university exists for mankind and society, not for itself.  The role of the university is not simply to be a centre of higher learning; it is there for the pursuit of truth and the construction of knowledge.

Yes, we do call for university autonomy and respect for academic freedom, since truth-seeking requires independence of the mind and the right to criticise conventional notions. I would personally express the view of the Club of Rome that so long as we continue to be unpopular in our recommendations, we are succeeding. Because, effectively, the change of established norms is our objective. To address the subject of poverty in Chile at the end of this year is a major undertaking. Let us demystify poverty and technology, poverty and economy, poverty and spirituality, and develop a new discourse with which we can address civil society's readiness to take on some of the responsibilities I referred to earlier.

 But university autonomy should not be interpreted by any means as autonomy from the problems of society.  The university is a centre of guidance, for extending training and research to assist society in overcoming the obstacles it faces in development.

We know very well, Chancellor of Trier University in Germany, that there are three university traditions that were developed in the 19th century.  One is the German tradition, founded by Wilhelm von Humboldt at Berlin University.  The Chancellor and I had the pleasure of meeting at the Free University, Berlin, not so long ago. Incidentally, that University invited a conversation to be held in the Arab World on the subject of academic freedom.  That tradition focused on research and training.  The second is the British tradition of Oxbridge (Oxford and Cambridge), centred on 'elite' education.  And the third is the French tradition, influenced by Napoleon Bonaparte, where higher education has been solely the responsibility of the state.  The professional training of the elite in France has been undertaken by the grandes ecoles, which have deprived the university of some of its best students.  We should also remember that the madrasa, which evolved with the advent of Islamic civilisation; and I say this in parenthesis to elaborate the role of civil society. We are so often asked in the Muslim tradition, 'Where is civil society?' People forget the guilds; people forget the madrasas; people forget the Zakat foundations, people forget that the modern state has somehow trivialised or marginalised or negated the existence of a tradition which, adjacent to the mosque, concentrated on theology, history, the value-system and ethics.  This contributed immensely to a civilising process in the Middle Ages, a process of commentary prior to the European Renaissance - and this commentary on civilisation is very much the focus of the just concluded International Conference held in Amman on Islam and Science. [I hope you will refer to the Bulletin of RIIFS for further information.] The US system of higher education (both private and public) has been influenced by both the German and the British traditions of higher education.  The Morril Act, which created the land-grant colleges and universities in agriculture and mechanics (A&M), contributed, in its turn, greatly to the agricultural and industrial development of the United States. So much for relevance in a particular context.

However, with the growth of the number of the universities and the number of students admitted to those universities, I think that we should worry. In this small country, with 125,000 university students, and not a comparable but a sizable figure of students abroad, we should worry whether these universities continue to fulfil their mission in terms of quality training, in terms of quality teaching and research, and relevant training and outreach programs.  Professors are overburdened with their workload and cannot undertake high-level research.  We are witnessing, particularly in the Third World, [and as an Indian colleague said "The Third World is my First World"] mass erosion of the university as a centre of construction of knowledge.  We are witnessing degrees and diplomas offered, on a massive scale, by the university each year to people who are under-qualified and who are a burden rather than an asset for development.  The human brain has been drained; but in this instance I would like to emphasise that it is time for quality assurance, for assessing the output of the university system.  We should ask ourselves for whom and for what and why we are delivering thousands of graduates, and with so much invested in their education by parents and taxpayers alike. 

It is time to put the norms of quality and relevant education into effect. We cannot turn our faces away any more from such awesome educational, and dare I say, ethical challenges.

We have invested so much in building vast infrastructures of universities from public funds; and it is time to deliver.  To deliver what? And for whom?  These questions should be answered point blank. In Chile we will have the participation of ECLAC (the Economic Commission for Latin America and the Caribbean), the participation of ESCWA (the Economic and Social Commission for West Asia), and we will have participation from the ESCAP region. And my hope is that the meeting will not be 'show and tell'; that the meeting will be focused on relevant answers to these questions. The Club of Rome was known in the early 1970's for Limits to Growth – maybe we can address the subject of Limits to Poverty.

I would like to say this, so that whosoever relays my comments in a Jordanian context realises that my comments come in a global context, and is not overly masochistic in terms of self-flagellation, because the challenge that we face globally is not purely a Jordanian phenomenon.

We have 65-70 million students in the world in 5,500 universities and over 11,000 higher-education institutions.  This brings to the forefront the enormous rise in the cost of university education, which might at times, in the case of state universities, even lead to state intervention.

The state is also tempted to intervene in these universities when they see that graduates cannot find suitable employment, and this inevitably leads to social upheavals.

Born more than 900 years ago, the university has since adapted itself well to all sorts of changes and even radical notions.  It must surely continue to do so, judiciously balancing tradition and modernity.

My friend, James Wolfensohn, President of the World Bank, who I hope will be addressing us in Chile, has marked a new epoch in thinking about higher education in the developing world, by endorsing the final report of the Task Force on Higher Education and Society.

Mr. Wolfensohn has committed to the World Bank the redoubling of efforts to support higher education, sending an important signal to the rest of the development community.  “It is impossible," he said, “to have a system that functions without an appropriate and deep commitment to higher education.”

Education is vital to developing countries.  The poor, by very definition, have very, very few resources.  First-rate education and health care are vital investments in the assets they do control: their own labour, enterprise and ingenuity. I was so happy today to read in the paper of the orientation towards university grants to the poorest sections of society. I hope that also means to the most talented sections of society, not only in terms of the category of the poor, but also in terms of the category of the upwardly mobile. I would like to suggest that  educated, healthy people do not need to be rescued from poverty; they can rescue themselves. They can be enabled to become stakeholders.

But the stakes are rising.  The knowledge economy demands highly specialised skills.  It also moves fast.  And people must now learn how to learn or they will be left behind.  Primary and secondary schools aim to provide students with a strong grounding in the 3 R’s and other vital skills; but higher education offers the depth and the flexibility needed to thrive in modern workspace.

The case of higher education in developing countries may seem to be straightforward; but it has traditionally been contentious.  Development orthodoxy holds that investment in basic education yields higher returns than money spent in higher education.  Higher education is thus a luxury, runs the argument, which developing countries can hardly afford.

If this argument was ever true, it no longer is.  The issue is not primary and secondary education versus higher education, but rather achieving the right mix and marriage among the three levels.  As leaders, entrepreneurs and administrators, highly educated people are enormously important to social and economic development.  Investment in higher education is thus strongly in the public interest.  Sustainable poverty reduction in developing countries – the ultimate prize being poverty eradication no less – will not be achieved without a renaissance in higher-education systems. I sometimes wonder, in my more cynical moments, whether growth does not actually need poverty – and I will leave you to philosophise about that in your own time, or in your darker moments.

We are not talking about systems that concentrate exclusively on professional training, either.  On the contrary, some of the most promising students should, I believe, receive a first-class general education.  To overcome their problems, developing countries need to tap liberally into a vital resource – brainpower, not money. A capitalist in Arabic is رأسماليّ ; but you have to have the رأس with the مال !

Ultimately, this implies helping some of the world’s fledging democracies to thrive.  Our distinguished friend and colleague Amartya Sen has pointed out, democracy matters most to the poorest.  No famine has ever occurred (or been allowed to happen) in a society where leaders must listen to their citizens.

The problems of the developing world are indeed serious.  Demand for higher education is rising fast; but higher-education systems are expanding chaotically. Public universities suffer from under-funding, lack of vision, poor management, and low morale.

This situation demands a holistic approach and a strategic vision of what can be achieved; and I welcome the smaller, quality-oriented meeting, in that it can contribute to the development of this strategic vision, particularly as the process of earlier meetings invites the expansion of the original core group. And I would welcome a partnership with the Club of Rome if this were possible in the years to come. We advocate “planned diversity”, as a third way between central planning and chaotic expansion.  Both public and private sectors must be involved in a system that takes full advantage of the market’s dynamism, but recognises the areas where the market cannot deliver: most notably in the areas of basic science, the humanities, and access for the disadvantaged.

We see the state’s most important role as a guarantor of standards.  If talented, but poor, individuals are denied access to the system, then the state must intervene.  It must also fight to improve the current lamentable standards of governance in many countries and boost the capacity in the vital areas of science and technology.  When resources are limited, they must be spent well, not wasted by demoralised faculty, teaching out-of-date curricula to poorly-motivated students.

The findings of the Task Force, Higher Education and Developing Countries: Peril and Promise, which was launched on March 1st 2000 at the World Bank, Washington, boils down to two simple conclusions:

Firstly, significant obstacles.  Higher education must overcome formidable impediments if it is to realise its potential contribution to society.  Some – such as demographic change, fiscal stringency, and the knowledge revolution – are determined by external forces of considerable power and must be taken as given.  Others can be eliminated or at least mitigated.  One example is the ineffective management that plagues so much of higher education. Change will not be easy.  The problems are deep-seated; sustained efforts are required to rationalise and strengthen systems and institutions, and this work will certainly span several political cycles in most countries. Which is why I go back to the importance of the continuity of policies; that these cycles should not be affected, in the main, by the 'ad hocracy' of political – not policy, but political, change.

Secondly, hope for progress. The problems facing higher education are not insurmountable.  Existing resources can be used more effectively; and there are a number of areas in which the mobilisation of additional resources, both economic and political, will result in big gains.  Conversely, countries that continue to neglect higher education will tend to become increasingly marginalised in world economy, suffer from relatively slow social and political progress, and find it ever more difficult to catch up.  Progress is most likely in countries that develop a clear vision of what higher education can contribute to the public interest.  Piecemeal fixes must be avoided in favour of a holistic approach, focusing on the complementary and mutually reinforcing nature of a range of possible solutions.

The university has over the years, if I many continue, gained an image of "Ivory Tower" through its stated mission of "pursuit of the truth". It has mainly been concerned with the expansion of the boundaries of knowledge. Of course, in an inclusive society, it is easier to pursue the truth than it is in an exclusive one; and therefore, it becomes an ivory tower and therefore I refer to it as a redoubt. It has mainly been concerned with the expansion of the boundaries of knowledge and its dissemination. This function has required a certain degree of independence of thinking, and the tendency to critically examine the prevailing notions of society.

The traditional concept of the university, however, has been challenged of late by economic and social developments. And society's demands of the university have become more explicit. Industrialisation and the consequent economic progress, the information revolution, and globalisation have put tremendous pressures on the university to adapt to the changing world.

Society now looks at the university most emphatically as an agent for economic progress and social and cultural change. It expects university teaching and research to be relevant to social needs. After all, higher-education institutions are viewed as an integral part of civil society. At least that is how I see it.

The primary challenge is that these institutions should respond to the exceedingly rapid changes in their milieu. They should promote the development of local society, yet remain 'universal'. They should address the issues of economic, social and cultural development through teaching and research, and match them with national requirements.

In fact, there is a strong correlation between the quality of these institutions and the degree of economic and social development.

Society expects from these institutions no less than to:

· Promote homogeneity and vitality in the society.

· Turn out informed and concerned citizens.

· Graduate people capable of becoming leaders in society.

· Furnish qualified and adaptable labour force.

· Conduct high-quality research, oriented towards solving societies problems

· Provide community services through outreach programmes.

I think that the purpose of this exercise today and in the next two days is not to be encyclopedic; but rather to be practical and thematic.

The higher-education system satisfying people's need to learn, and transmitting appropriate skills, and creating relevant and useful knowledge, is a prerequisite to society's cultural, social and economic vitality and well-being.

Higher education affects society in different and profound ways, although some are less tangible than others; i.e., harder to measure, assess or evaluate. Nevertheless they are real, lasting and important. If we had in front of us today a scoresheet of the achievements of the various universities represented in this hall, I wonder how we could then extrapolate an analytical concordance of themes. I wonder how honest the exercise would be.

Some consider a higher-education institution as a multiproduct organisation. Viewed as such, its products are well known to you:

· The discovery of new knowledge through research.

· The development of human resources or capital through teaching.

· The transfer of current know-how to businesses, government agencies and other organisations.

· The application of knowledge to the creation and commercialisation of new products or processes, or the improvement of existing ones.

· Leadership in addressing critical social problems.

Through these outputs, such institutions may establish certain linkages with their human environment and influence the community – but do they fulfil the higher-education requirements for the advancement and even the survival of these institutions? Not least of all in financial terms. I wonder whether universities can cut loose of the inference of the more sensitive and more stringent and exigent pressure groups and lobbies, and define or redefine their mission.

Higher-education institutions often act as local 'hubs' – generating substantial local economic, social and cultural activities; but I would like to suggest that the challenge is often one of how 'local' meets 'global' if we are to survive.

If I may digress in a few closing remarks and say that, for some years now, I have been calling for the development of a mechanism, along the lines of the European Community's ERASMUS and SOCRATES programmes after World War II, to be implemented in other parts of the world, particularly the Arab World. And I am learning of UMAP – University Mobility in Asia and the Pacific. Founded in 1993, this is a voluntary association of governmental and nongovernmental representatives of higher education. UMAP aims, in the Asia Pacific Region, at achieving enhanced international understanding through increased mobility of university students and staff. More of the same is definitely a blessing in this case!

It is my hope next year to address such institutions as Rockefeller, Carnegie, Ford and others over what James Mitchener once described to me as the "American Image Abroad", and I would like to stress the "American Cultural Image Abroad".  I would like to propose the following to you: that during a recent conversation at the University of Bonn - we were invited to a Conference entitled "Does Culture Matter?" in the Mediterranean. As you know, Bonn is part of the Europaeum of Five Universities (Bonn, Oxford, Sorbonne, Salamanca, and Bolognia). Part of the recommendation of this particular Symposium was based on the feeling of dejection that we all share at the virtual failure of the Barcelona Process. If you recall, Helsinki started with security and economy; and culture came as an afterthought. I thought it was time to reconsider what I proposed at the 103rd IPU [International Parliamentarian Union] meeting in Amman on 2nd May 2000. I proposed, in the name and spirit of my late friend Yehudi Menuhin, that the time may have come to consider a "Parliament of Cultures". This was at a time, I recall, when we were working together in the Balkans; and I have to remind you all that Jews and Muslims were victims of the Balkans. You mentioned the term holocaust incidentally, and I would just like to say that last year, before the Intifada, I was invited as moderator of the World Conference on Religion and Peace, to go to Auschwitz. And I said; "if I don't go, some people may say 'he talks of Judeo-Christian values and he absents himself' ". Well, those values are my values. And I told this story in Tehran, at the preparatory conference for the Durban World Conference Against Racism, which is going to find enormous difficulty in finding a common language over the question of racism. The Catholics thanked me for triangulating a conversation, which was previously a Christian-Jewish conversation; and the Jews thanked me for reminding them of the fact that the killing has not stopped. And I said the time has come for you to internalise the suffering of the Arabs, if you expect the Arabs to internalise your suffering. On that basis, you can regard culture as a security issue.  

Out of the project "Does Culture Matter?" I would just like to impart that I am working on the concept of a "School of Mediterranean Humanities".  May I take the opportunity to invite you to build on this suggestion that this conference considers the formation of a new generation on the basis of terra media studies (medi terra - terra media) which include Greek, Latin, French, Spanish, Hebrew, Arabic, Persian and Turkish studies and languages; and, at the same time, to be realistic, if we truly want to contribute in an innovative and sustainable way to the necessary dialogue among cultures in the "Greater Mediterranean area", and I include in the Greater Mediterranean area the great 'el quentro' between Arabs and the Latin-speaking world. It seems to me that we have two intellectual challenges ahead of us: one is to broaden the horizon of the cultured and ambitious youth in our area of terra media.  Either we broaden their horizons or we surrender them to exclusiveness and to hate. We have broadened those horizons by truly offering studies of texts and translations of traditions which embrace the space defined by the languages we have mentioned; thus transcending the traditional borders between Oriental and Western Studies in Humanities.  The other challenge requires to translate the mentioned set of thoughts and the substance of knowledge into parameters of modes of thought and behaviour to contribute with all our accrued knowledge. It is all very well to talk about globalisation; but what about the globalisation of values? Can we become stakeholders in the globalisation of values without a fundamental readdressing of the jurisprudential and humanitarian groundwork for what may evolve as a code of conduct, implicitly or explicitly. I am searching with your assistance for the solution of today's challenges in the "Greater Mediterranean". Yes, there are fears out there and I am not here on this platform to judge the legitimacy of those fears. But if we continue to live in the 'ad hocracy' of the era now, we cannot claim that the university is that beacon of hope that we have all wish it to be. 

And lastly, I would like to thank the University of Yarmouk for their hospitality today, and to express the hope that this conversation will continue – not only here, but in the different processes to which we have alluded and many others which need relevant thought at this time of chaos. Let us do good things in bad times.

Thank you one and all very much indeed.

Ma es-Salameh; Allah Ma Akum
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